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This study aims to analyze the implementation of inclusive
education in Indonesian language learning in Papua schools.
Inclusive education is an educational approach that emphasizes
equality, diversity, and equal learning opportunities for all
students regardless of their physical, social, cultural, and
academic backgrounds. The study was motivated by the
importance of creating inclusive classroom environments in
Papua, a region characterized by rich cultural diversity and
varying educational conditions. The research employed a
qualitative descriptive method involving classroom observation,

interviews with teachers and students, and documentation
analysis. The participants consisted of Indonesian language
teachers and junior high school students in Papua schools. The
findings revealed that teachers implemented inclusive learning
strategies through collaborative learning, contextual teaching
materials, peer tutoring, and student-centered classroom
activities. Students showed positive attitudes toward diversity
and cooperation during learning activities. Inclusive learning
practices also improved students’ participation, communication
skills, empathy, and confidence in expressing ideas. However,
several challenges were identified, including limited learning
facilities, insufficient teacher training, and differences in
students’ academic abilities. The study concludes that inclusive
education contributes positively to creating fair, supportive, and
interactive learning environments in Indonesian language
classrooms. Therefore, schools and educational institutions
should strengthen teacher competence and provide adequate
support for the implementation of inclusive education in Papua
schools.
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1. INTRODUCTION

Education Education is a fundamental right for every individual regardless of social, cultural,
economic, physical, or academic differences. Every student deserves equal opportunities to access quality
education in supportive and respectful learning environments. Inclusive education has become an
important educational approach because it emphasizes equality, participation, and respect for diversity
within schools and classrooms.

http://jurnaledukasia.org


https://creativecommons.org/licenses/by-nc-sa/4.0/

62 of 70

Inclusive education aims to ensure that all students, including students with different learning
abilities, cultural backgrounds, and social conditions, can learn together in the same educational
environment. In the context of Indonesian education, inclusive education has become increasingly
important as schools are encouraged to create student-centered learning environments that promote
fairness and equal participation.

Papua is one of the regions in Indonesia with rich cultural diversity and unique educational challenges.
Schools in Papua consist of students from different ethnic groups, languages, traditions, and social
backgrounds. In addition, some schools also accommodate students with varying academic abilities and
special educational needs. Therefore, implementing inclusive education in Papua schools is essential to
create harmonious and equitable learning experiences.

Indonesian language learning has an important role in promoting inclusive values because language
learning involves communication, interaction, cooperation, and cultural understanding. Through
Indonesian language learning, students can develop communication skills, empathy, and respect for
differences. Classroom activities such as discussions, collaborative writing, storytelling, and group
presentations can encourage students to work together regardless of their backgrounds.

However, the implementation of inclusive education in schools still faces several challenges. Many
teachers have limited understanding of inclusive teaching practices and classroom management strategies.
Some schools also experience limited access to teaching facilities, learning media, and professional training
related to inclusive education. Differences in students’ learning abilities and cultural backgrounds
sometimes create difficulties in classroom instruction.

In Papua schools, these challenges become more complex due to geographical conditions, limited
educational resources, and cultural diversity. Teachers are expected to design learning activities that
accommodate students’ different needs while maintaining effective classroom interaction.

Several previous studies have shown that inclusive education positively influences students’ social
interaction, learning participation, and academic development. Inclusive learning environments encourage
students to respect diversity, cooperate with peers, and build positive social relationships. In addition,
student-centered learning strategies improve students’ motivation and confidence in participating in
classroom activities.

Based on these conditions, this study aims to analyze the implementation of inclusive education in
Indonesian language learning in Papua schools. The study focuses on identifying teaching strategies,
students’ responses, challenges faced by teachers, and the impact of inclusive practices on classroom
learning activities

2. METHODS

This study employed a qualitative descriptive research approach to analyze the implementation of
inclusive education in Indonesian language learning in Papua schools. A qualitative approach was selected
because the research focused on understanding classroom learning processes, teacher experiences, and
students’ participation in inclusive learning environments.

The research was conducted at a junior high school in Papua involving Indonesian language teachers
and seventh-grade students. The participants were selected purposively based on their involvement in
inclusive classroom learning activities.

Data collection techniques included classroom observation, interviews, and documentation.
Classroom observation was conducted to identify teaching strategies, student participation, classroom
interaction, and inclusive learning practices implemented during Indonesian language lessons. The
researcher observed how teachers accommodated students with different learning abilities and social
backgrounds during classroom activities.

Interviews were conducted with Indonesian language teachers and students. Teacher interviews
focused on their understanding of inclusive education, teaching experiences, classroom management
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strategies, and challenges faced during learning activities. Student interviews explored students’ learning
experiences, participation, cooperation, and responses toward inclusive classroom environments.

Documentation techniques included collecting lesson plans, teaching materials, classroom activity
records, student assignments, and photographs related to learning activities. Documentation was used to
support observation and interview findings.

Data analysis involved several stages, including data reduction, data presentation, and conclusion
drawing. Observation notes, interview transcripts, and documentation findings were categorized and
interpreted to identify patterns related to inclusive learning implementation.

To ensure the validity of the data, the researcher applied triangulation techniques by comparing
findings from observations, interviews, and documentation. This process helped improve the credibility
and accuracy of the research findings..

3. FINDINGS AND DISCUSSION

The findings of this study indicate that inclusive education was implemented in Indonesian language
learning through various student-centered and collaborative learning strategies. Teachers attempted to
create classroom environments that encouraged participation, cooperation, and respect for diversity
among students.

During classroom learning activities, students from different social and academic backgrounds were
encouraged to participate equally in discussions, group work, reading activities, and presentations.
Teachers applied inclusive teaching practices by providing learning support for students who experienced
difficulties and encouraging collaboration among classmates.

3.1 Inclusive Learning Strategies

One of the major findings of this study was the use of collaborative learning strategies in Indonesian
language classrooms. Teachers divided students into heterogeneous groups consisting of students with
different academic abilities and social backgrounds. This strategy encouraged peer interaction and mutual
support during learning activities.

Teachers also used contextual teaching materials related to students’ daily experiences and local
Papuan culture. The integration of familiar cultural themes made learning more meaningful and accessible
for students. Students became more interested in participating in discussions because the learning
materials reflected their social environment.

Peer tutoring was another strategy implemented in the classroom. Students with stronger academic
abilities helped classmates who experienced learning difficulties. This practice promoted cooperation,
empathy, and positive social relationships among students.

Teachers also provided flexible learning activities to accommodate differences in students’ abilities.
For example, students were allowed to express ideas through oral presentations, storytelling, group
discussions, or written assignments depending on their learning preferences.

3.2 Students’ Responses toward Inclusive Learning

The findings showed that students responded positively to inclusive classroom learning. Students

became more confident in expressing opinions and participating in classroom discussions. Collaborative
learning activities helped students develop communication and teamwork skills.
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Students also demonstrated respect for classmates from different backgrounds and learning abilities.
The classroom atmosphere became more supportive and interactive because students learned to cooperate
and help each other during learning activities.

Inclusive learning practices improved students’ motivation because they felt accepted and valued in
the classroom environment. Students who previously showed limited participation became more active
after teachers implemented collaborative and supportive learning strategies.

In addition, Indonesian language learning activities such as storytelling, discussions, and group
presentations encouraged students to share cultural experiences and local knowledge. This process
strengthened social interaction and cultural appreciation among students.

3.3 Challenges in Implementing Inclusive Education

Although inclusive education was implemented successfully in several classroom activities, teachers
also faced various challenges. One major challenge involved differences in students’ academic abilities.
Teachers needed additional time and preparation to ensure that all students understood learning materials
effectively.

Limited learning facilities and instructional media also became obstacles in implementing inclusive
education. Some classrooms lacked adequate learning resources and technology to support interactive
learning activities.

Another challenge involved teachers’ limited training related to inclusive teaching methods. Some
teachers stated that they still needed professional development programs to improve their understanding
of inclusive classroom management and differentiated instruction.

Geographical and social conditions in Papua also influenced the implementation of inclusive
education. Some students came from remote areas with limited educational experiences, affecting their
participation and learning readiness.

3.4 Discussion

The findings of this study support previous research indicating that inclusive education contributes
positively to students’ participation, communication skills, and social interaction. Student-centered and
collaborative learning strategies create supportive classroom environments where students feel respected
and valued.

The use of contextual teaching materials related to Papuan culture also improved students’ learning
engagement because students were more familiar with the learning content. Contextual learning
approaches help students connect academic materials with real-life experiences and cultural backgrounds.

The improvement of students’ confidence and cooperation demonstrates that inclusive education not
only supports academic development but also strengthens social and emotional learning. Students learn to
respect diversity, communicate effectively, and work collaboratively with peers.

However, successful implementation of inclusive education requires institutional support, teacher
training, and adequate learning facilities. Teachers need continuous professional development programs
to strengthen inclusive teaching competencies and classroom management skills.

Overall, the findings demonstrate that inclusive education in Indonesian language learning

contributes positively to creating fair, supportive, and culturally responsive learning environments in
Papua schools..
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4. CONCLUSION

This study concludes that the implementation of inclusive education in Indonesian language learning in
Papua schools contributes positively to creating supportive, fair, and student-centered learning
environments. Inclusive learning strategies such as collaborative learning, peer tutoring, contextual
teaching materials, and flexible classroom activities improved students’ participation, communication
skills, confidence, and social interaction.

The findings revealed that students responded positively to inclusive classroom practices because they felt
accepted, respected, and actively involved in learning activities. The integration of local cultural contexts
into Indonesian language learning also increased students’ motivation and engagement during classroom
instruction.

However, the implementation of inclusive education still faces several challenges, including limited
facilities, differences in students’ academic abilities, and insufficient teacher training related to inclusive
teaching strategies. Therefore, schools and educational institutions should provide continuous professional
development programs, adequate learning resources, and institutional support to strengthen inclusive
education practices in Papua schools.

Future studies are recommended to explore the long-term impact of inclusive education on students’
academic achievement, character development, and intercultural communication skills in different
educational settings..
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